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Most people think that law schools train lawyers, but what we really do is educate lawyers. These are related
projects in theory, but in practice, they can involve different constituencies, resources, not to speak of pressures,
constraints and different conceptions of the role of legal education. To be sure, law schools must embrace the goal
of training lawyers, but legal education means more than the acquisition of skills, information and techniques.
Lawyers' skills are best formed in the context of a broad-based education that places law at the center of the
curriculum, as a means but also an end. As a means to an end, educating lawyers is intrinsically valuable to
students as future lawyers. As an end in itself, a law curriculum also educates scholars, citizens and individuals.
Educating lawyers takes an engaged and creative faculty with a wide range of commitments to professionalism as
lawyers, teachers and research scholars. Focusing on training alone undermines those commitments and thein
interrelatedness.

Like all institutions in society, universities and law schools have been and will continue to change. The
societies from which law develops also continue (o change — increasing in diversity, developing new
‘Leclmologies, becoming increasingly transnational in outlock, among other things. In the United States and
clsewhere, people seek to understand and apply law in new ways. Interdisciplinary approaches to law are
especially useful for considering appropriate legal approaches to transnational issues, such as the environment,
human rights, or trade. The collapse of any meaningtul distinction between global and local in so many cc.atexts
where lawyers work now means that a very useful way of conceptualizing our roles as teachers is in preparing our
students to be global professionals, One does not need to practice law in a foreign country or as an international
lawyer to be a global professional. Increasingly, local clients seek to do business around the world. The global
economy and the increasing fluidity of borders in relation to the movements of capital, services, goods, and
people require new conceptualizations of law's role and the nation-state. It is no surprise that joint degrees
between law schools, business schools, public policy schools, as well as departments of telecommunication or
environmental sciences (among others) are increasingly common, and, as at our law school, increasingly popular,
in large part because of the way the global economy and the technology that drives it are reshaping businesses,
law, law firms, government and non-governmental organizations.

In focusing on these global, interdisciplinary aspects of law, I believe that one of the most important goals is
to encourage the kind of intellectual environments necessary for faculty to create the theoretical frameworks that
will enable students to assess the world that is still ahead of them and to evaluate critically changes that neither
they nor we can, as yet, foresee in a process of life-long learning. The interdisciplinary aspects of legal education,

coupled with doctrinal research and doctrinal understandings of the law, are all important means for providing
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law students with the kinds of sophisticated analytical tools that will hold them in good stead th2oughout their

careers. This is what a research-oriented faculty can provide.
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1. Wenn sich in Europa eine vitale Demokratie entwickeln soll, dann gehort dazu
nicht nur, die Rechte des Europiischen Parlaments oder die Beteiligung der
i, nationalen Parlamente zu stiirken, also eine Korrektur auf der Systemebene
vorzunehmen. Das Thema EU muss vielmehr zum integralen und

selbstverstandlichen Bestandteil politischer Debatten in den Mitgliedstaaten
werden. (25%) ' ‘ ’

2. Europapolitik ist zunehmend Innenpolitik. Ob in der Wihrungs- und
Wirtschaftspolitik, der Beschiftigungs- und Sozialpolitik, der Innen- und
Rechtspolitik oder der AuBen-, Sicherheits- und Verteidigungspolitik: Nationale
Politik hat in immer gréBerem MaBe auch cine europiische Dimension. Die

Européische Union ist zu einem zentralen Bezugsrahmen fiir die Politik ihrer
Mitgliedstaaten geworden. (25% )

3. Das Menschenbild des antiken Humanismus (Stoa, Cicero, Seneca) schloB bereits
ein Mindestmal von Toleranz ein, eine relative Religionsfreiheit fiir unterworfene
Vélker in den antiken Reichen (Alexander der GroBe, das romische Reich). Von
der Staatsreligion abweichende religidse Bekenntnisse wurden geduldet, wenn die

abhingigen Volker die Oberhoheit des Reiches und - in Rom - die Verehrung des
Kaisers als Gott anerkannten. (25% )
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