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This monograph concerns the psychological processes underlying the development of

executive function, or the consciou$control of though

+4nd action. It has long been clear

that these processes change consider

ably in early childhood, transforming a relatively

stimulus-driven toddler into a child capable of flexible,

goal-directed problem solving.

However, the nature of these Processes has remained elusive. in 2 programmatic series of

9 experiments, the authors exafmineseirctmstances thathelg or hinder executive function

in 3- to 4-year-old children. The results provide t

he basis for a revision of their Cognitive

Complexity and Control (CCC-r)

theory, according to which there are age-related increases

in the complexity of the rules that children can formulate an

d use when solving problems.

The revised theory (a) specifies more clearly the circumstances in which children will have

difficulty using rules at various levels of complexity, (b) provides a more detailed account
(c) takes account of both

(d) highlights the

of how to determine the complexity of rules required in a task,

the activation and inhibition of rules as a function of experience, and

importancé of considering intentionality in the study of executive function.
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The division between what is child-guided and what is adult-guided experience is not a
rigid one. Rarely does learning come about entirely through a child’s efforts or only from
adult instruction. In any given subject, how a child learns will vary overtime. For example,
young children begin to build their speaking andslistening skills through spontaneous and
natural conversations (child-guided experience). However, they also learn syntax and
vocabulary from the adults around them, and teachers often,make a point of introducing
new words and structures (adwit=guided). Children also differ individually in how they like
to learn. Some do a lot/of exploring and thinking.throtugh problems.on“their own, while
others very readily ask‘adults for information or help."But every child learns in both

modes.
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The Reggio Emilia Approach is an educational philosophy focused on preschool and primary education. The

Reggio Emilia philosophy is based upon the following set of principles: (1) Children must have some control over

the direction of their learning; (2) Children must be able to learn through experiences of touching, moving,

listening, seeing, and hearing; (3) Children have a relationship with other children and with material items in the

world that children must be allowed to explore and (4) Children must have endless ways and opportunities to
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express themselves.

The Reggio Emilia approach to teaching young children puts the natural development of children as well as
the close relationships that they share with their environment at the center of its philosophy. Early childhood
programs that have successfully adapted to this educational philosophy share that they are attracted to Reggio
because of the way it views and respects the child. Parents are a vital component to the Reggio Emilia philosophy.
Parents are viewed as partners, collaborators and ad yeeatessfegtheir children. Teachers respect parents as each
child's first teacher and involve parents in every aSpect of the eurticulum.

Reggio Emilia's approach to carly cducation reflects a theoretical Kiniship,with John Dewey, Jean Piaget,
Vygotsky and Jerome Bruner, &mong others. Much*of what occufssn the class reflects a constructivist approach to
early education. Reggio Emili4fs approach dges challenge some.conceptions of teacher competence and
developmentally appropriatefpractice. Another characteristic thatis countgr to the belicfs of many Western
educators is the importance of the ehild's ability 0 negotiate in the peer group. One of the most challenging
aspects of the Reggio Emilia appr@achiisithe selicitation of multipleipoini@ofWiew regarding children's needs,
interests, and abilities, and the congurrent faith in.pafenis,icachets, and children 10 contribute in meaningful ways
to the determination of school experignees. Teachers trust themselves to respond appropriately to children's ideas
and interests, they trust children to be intcresied jp thin®s woTtheknowing*@bout, and they trust parents to be
informed and productive members of a cooperative educational team. The result is an atmosphere of community

and collaboration that is developmentally appropriate for adults and children alike.
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