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1. Please summarize the following essay in Chinese. (25 pts)
2. Please make comments on the following essay in Chinese. (25 pts)

Intra-generational mobility ("within" a generation) is defined as changes in social
status over a single life-time. Inter-generational mobility ("across" generations) is
defined as changes in social status that occur from the parents' to the children's
generation. These definitions are particularly useful when analyzing how social status

“ changes from one time period to another, and if a person's parents' social status
influences that of their own. Sociologists usually focus on intergenerational mobility
because it is easier to depict changes across generations rather than within one. This
information helps sociologists determine whether inequality in a culture changes over

time.

Intra-generational mobility occurs when a person strives to change his or her
own social standing. In some societies, this type of change isnot possible. In social
systems where people are divided into castes, social mobility cannot occur. Whatever
caste a person is born into, is what they will remain for the entirety of their life. |
However, in cultures based on merit, like the United States or the United Kingdom,
people are free to move up and down the social ladder. Intra-generational mobility can

move a person either higher or lower in the social ladder.

If one starts at a low level, they can improve their status by working hard, getting
a better job, or becoming more culturally sound, to name a few. Pierre Bordieu
describes three types of capital that place a person in a certain social category. These
are economic capital, social capital, and cultural capital. Economic capital is
command over economic resourees-such as money.and assets. Social capital is
resources one achieves based on group membership, relationships, networks of
influence, and support from other people. Cultural capital is any advantage a person
has that gives them a higher status in society, such as education, skills, and any other
form of knowledge. Usually, people with all three types of capital have a high status

in society.

Inter-generational mobility occurs across generations. This mobility is both
merit- and non-merit-based. Ability and hard work affect social mobility, but so does
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parents wealth, race, gender and luck. Fiona Devine wrote abook Class practices:

how parents help their children get good jobs, specifically on inter-generational
mobility and how parents’ influence can affect the child’s social mobility. Nearly
every chapter emphasizes the importance of a good education in order to be
successful. Parents also help children make important connections with people in
order to expand their social network. Parents that can create social capital for their
children tend to increase their child’s social mobility.

(Excerpted from http.//en.wikipedia.org/wiki/Social_mobility)

3. Please summarize the following essay in Chinese. (25 pts)
4. Please make comments on the following essay in Chinese, (25 pts)

The concept of the zone of proximal development was originally developed by
Vygotsky to argue against the use of standardized tests as a means to gauge students'
intelligence. Vygotsky argued that rather than examining what a student knows to
determine intelligence, it is better to examine their ability to solve problems
independently and their ability to solve problems with the assistance of an adult.

The concept of ZPD has been expanded, modified, and changed into new
concepts since Vygotsky's original conception. The concept of scaffolding is closely
related to the ZPD, although Vygotsky himself never mentioned the term; instead,
scaffolding was develdped by other sociocultural theorists applying Vygotsky's ZPD
to educational contexts. Scaffolding is a process through which a teacher or more
competent peer gives aid to the student in her/his ZPD as necessary, and tapers off this
aid as it becomes unnecessary, much as a scaffold is removed from a building during
construction. According to education expert Nancy Balaban, "Scaffolding refers to the

| way the adult guides the child's learning via focused questions and positive
interactions." This concept has been further developed by Ann Brown, among others.
Several instructional programs were developed on the basis of the notion of ZPD

interpreted this way, including reciprocal teaching and dynamic assessment.

ZPD has been implemented as a measurable concept in the reading software
Accelerated Reader. The developers of Accelerated Reader describe it as "the level of
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difficulty [of a book] that is neither too hard nor too easy, and is the level at which
optimal learning takes place". The STAR Reading software suggests a ZPD level, or it
can be determined from other standardized tests. The company claims that students
need to read books that are not too easy, so as to avoid boredom, and not too hard, so
as to avoid frustration. This range of book difficulty, so claimed, helps to improve
vocabulary and other reading skills.

While the ideas of Vygotsky's ZPD originally were used strictly for one's ability
to solve problems, Tharp and Gallimore point out that it can be expanded to
examining other domains of competence and skills. These specialized zones of
development include cultural zones, individual zones, and skill-oriented zones. Of
these skill-oriented zones, it is commeonly believed among early childhood
development researchers that young children learn their native language and motor
skills in general by being placed in the zone of proximal development.

(Excerpted from hifp://en.wikipedia.org/wiki/Zone of proximal development)
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